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Academic PerformanceFramework Guidance

Charter schools may be established to provide a learning environment that will impopile
achievemen{A.R.S. 8 }%81). As the authorizer or sponsor of charter schools, the State Board for
Charter Schools must adopt a performance framework that includes the academic performance
expectations of the charter school and the measurementudficent progress toward the academic
performance expectations (A.R.S. §183. R)

Charterholders have the autonomy to select and implement programs of instructions that align with

their philosophicahndmethodological ideologgnd operationaktructure consistent with state and

federal law and the charter contracThepurg &S 2F (GKS ! OF RSYAO t SNF2NXIyO
FNIYSE2NL 0 Aa (2 02YYdzyAOFdS GKS {dG1FaGS .21 NR F2N
for ensuring that all chaetr holders in its portfolio are providing a learning environment where

measurable improvement in pupil achievement can be demonstratéke academidramework

focuses purposefully on quantitative academic outcomes as a basis for analysiggedia hjh-stakes

decisions.

In developing the academic framework, the Board remained conscious of its limited resources to
implement the academic frameworklhe Board was also mindful of its commitment to maintaining
current levels of data collection so as notunnecessarily burden the charter holders with requirements
to submit additional information for the purpose of evaluating the academic performance ahtduger
holder. The successful implementation of the academic framework relies on having acceda to
collected through the administration and evaluation of state assessments.

The academic framework is organized by indicators, measures, metrics and targets. Each measure will
be assigned one of four ratings, unless insufficient data is availadtd r&ting is weightetbr the
calculation ofan Overall Rating

The academic framework focuses purposefully on quantitative academic outcomes as a basis for analysis
to be used in higistakes decisionslf educational processes are required by law hselements are

included in the @eraional Performance~ramework and further guidance on the reasoning for this

indicator can be found in the g@rational Performance~rameworkand Guidance.



Academic Framework Structure

The academic framework is orgaed by indicators, measures, metrics, and targets.

Component Definition Example

Indicators General categories of academic performance Student achievement

Measures General means to evaluate an aspect of an Proficiency on state assessments
indicator

Metrics Method of quantifying a measure Percentage of students achieving

proficiency on specific exams

Targets Thresholds that signify success in meeting the  The school’s average proficiency rate on the
standard for a specific measure state assessments meet or exceed the
statewide average student performance

Ratings Assignment of charter school performance If school meets the target proficiency rate
into one of four rating categories, based on of meeting or exceeding the statewide
how the school performs against the average, the rating category is “Meets
framework targets Standard”

Indicators

Theacademidrameworkhasfour indicators designed to evaluagach charted OK 2 2 f Qa 2 @S NJI f f
academic performance.

1. Student Progress over.-Time (Growth)

Growth modelsneasure how much students learn and improve over the course of a schoollyear.

inclusion of growth measuréa the academidrameworkacknowledges that relying solely on a

snapshot of student proficiency misses progress that schools may be makininmyér bringing

students up to grade leveStudents who enter school behind their peers and students who are not
YSSGAy3 adariasS adlryRINRE ySSR (2 YIS Y2NB GKIFy |
Equally important, student&ho are alreadyt grade level, or proficient, should continue to make

sufficient growth to meet and exceed proficienstandards.Theacademidramework considers

aggregate growthn readingand mathematicgor each charter school, as well as progrestheflowest

performing studentawvithin the school.

2. Student Achievement ( Proficiency )

The student achievement indicator focuses on the percentage of students meeting standards for
proficiency on state assessment$he Board will holdrarter schools accountable for homell children
master fundamental skills and conteintreadingand mathematics. Thacademidramework includes
an analysis of proficiency rateserall and by subgroups charter schoolsandit compares these rates
to the overall stateates as well aso schools serving demographically similar populations.



3. A-F Letter Grade State Accountability System

Thecomponents of theArizona AF Letter Grade Accountability Systerare used as starting point in
developingthe academidramework.Though theacademicframework includes many of the same
metrics as the state grading system, clear expectations for performance on each metric are defined in
the academidramework. Beaking out the measures from the state accountability system provides
more clarity toschools aboutthe 2  NRQ&a | Ol RS éxpeQatid@mithe iN@asuréraedt of
sufficient progress towarthe. 2 I M&adeiiperformance expectationsn some cases, thBoard
chose to set more rigorous targets than those set by the st@teeacademic framework includeshe
letter grade of each school operated by the charter holder as assigned thtodgh T 2¢F Lefed |
Grade Accountability Systerfihe Boardtarefully consideretiow much weight tassigro the state
accountability system as a wigain relation to the individual measures.

4. Post-Secondary Readiness (for High Schools)

¢CKA&d AYRAOFG2NI SEFYAYySa K2g Sttt | &a0K22f Qa &GdzRS
graduation.Theacademidramework ircludesgraduation ratesand recommends additional data

collection efforts to assess pasecondary success of graduateghas ACT equivalencies

Measures

For each of the indicators, trecademidramework provides a number of measures to evaluate schools.
Thecombination ofmeasurestaken on the whole, providghe Boardwith a balanced scorecard of

S OK aO0OK22f Qa LISINgngasNtésyakeShe Bigh®Mledtibng &bthea OK2 2 f Q&
performance.For example

1 Is the schoolmprovingthe performanceof its lowestperforming student®
1 Are students achieving proficiency on state examinations in reahdgnatt?

Theacademidramework includes measuréglat are similar to components dtfie ArizonaAcF Letter
Grade Accountability System as well as measures included to addotsis specific to charter school
accountability, such as a comparisoinsimilar schools

Metrics

Metrics are the methods of evaluating a measufer example, to answer the questiaire students
achieving proficiency on state asseentK ¢he Boardwill calculate metrics such as

 Thed OK 2 2 f Qprofitiedcy NMdesc@mpared tihe state average proficiencgte for the

same grade levels,
f TKS a0K22ftQa FF@SNFr3IS LINPFAOASyOe,and §S O2YLJ NBR
1 The proficiency rate of aubgroup of students compared to the statewide average subgroup

proficiency

In the development of the academic framewotke Boardreviewed the available data to determine
which metricsapply the mosto its charter schools.



Targets and Rating Categories

For each of the measures, targets are set to rate the schools againstédgemidramework.The
targets establish the levels of performance needed to place each school into the following rating
categories:

f Exceeds standard¢ KS OK I NIi S NJ K& foRafyNiRasurd d&chiving iNid rhatiyig
meansthat the charter school is exceediagademic performancexpectations and showing
exemplary performance.

 Meetsstandard ¢ KS OKI NISNJ K2f RSND&a LISNF2NXYI YOS F2NJI |
that the charter school is meetingiinimum expectations foacademigerformance.

f Does not meetstandard¢ KS OKIF NI SNJ K2f RSNRA LISNF2NXIyOS F2
rating means that the charter schoeasfailed to meet minimum expectations for performance
and are not making sufficient progress toward the academic performance expectations set forth
in the academic framework

f Falls far belowstandard¢ KS OKI NIISNJ K2f RSNRA LISNF2NXIyOS T2
rating means that the charter schoslperformingfarbelowthe. 2 F NRQ& | OF RSYA O LIS
expectations and on par with the loweperforming schools in the district and state.

In establishing targets for thecademidramework,the Boardbeggy 6& &aSdGdAy3 Gl NBSGa ¥
aidl yRI NEBategolyWhichsyt the expectation and definition of a quality schokdrgetsare

applied consistently to all schoolthough alternate methodsire presentedor alternative schooland

small schools with very low enroliment numbers.

Indicators and Measures in Detail

Each of the indicators and measuiepresentedbelow. Included is an overview of each measure,
methodologicabhpproachesfactors considerd in the development ofpecific targets, and additional
resources omelatedtopics.

Theacadeanicframework is intended to be used in ggtirety, unless otherwiséndicated,thoughthere
may be individual measures thatay not be included for individual schools

Considerations for Alternative Schools

TheBoardhas modified theacademidrameworkii 2 0 SGGSNJ FAG aoOKz22fta RSaAdyl
Gavlttoégd ¢KS FEGSNYIFGAGBS I OFRSYAO FNFYSG2N] A& LIN
alternative and small schools are noted throughout the document.

Indicator: Student Progress over Time (Growth)

Of utmost importance in evaluating school quality is the assessment of how much students are learning
overtme2 KAf S LI ad NI GSax 2NJ LINPFAOASYO& NI GSaz yags
gradet S@PSt SELISOGI GAAYERERNBHBEGGKSYSWBSaKB 2y a1 26 YdzOf
FYR Aa GKFG € SIFNYyAy3 adzF¥Ai OAMagyichatdescHodsferd @S | y R Yl



students one or more years below grade level; it is appropriate and fair to consider how well they are
R2Ay3 Ay da Ol (i CKaitey hodldindzRréqyitie inorelthadda year to bring students up to
grade level if they start out far behintut should be accountable for and credited with academic
growth within any school year

Many growth models useT 2 NJ 4 OK2 2 f S @INS &IS INBINEISIRN¥IEChNoye NJY
referenced models compare the progress made by individual students to the progress made by other
students with a similar starting point or performance histegchstudentQ & 3 NBmparkd tdthe O
growth of other students in the school, district, state, or nation.

Arizona Growth Model

The Arizona State Board of Education adopted the Arizona Growth Model, based on the Student Growth
Percentile Methodologyfirst used in Coloraddrhismethod provides arffective way of measuring
nrmNBEFSNBEYOSR addzRSyd 3INRBgUKS® ! a0dzZRSYyd INRGGK LISN
comparison to his or her academic peerstudents with similar performance on previous assessments.
EachindbA Rdzl £ &0dzRSyi{iQa 3INRBgGK Ay | adasSaayvySyd NBadz Ga
the same test result on the baseline assessmArgtudent with an SGP of 50 demonstrated higher

growth thanat leasthalf of his academic peers across theetaith similar performanceA school

median SGP of 50 indicates that at least half of the students in the school showed more growah than

leasthalf of their academic peers with similar performance across the state.

Theacademidramework has twaneasues ofstudentgrowth: school median student growth
percentile, based on the Arizona Growth Modatd school median student growth percentile for
students in the lowest 2percentof performanceln both measures,rgwth is evaluated separately for
readingand math.Anadditional measure, increase jrerformance levein reading and mathis
available for the evaluation of alternative high schools.

! More information on the methodology may be found at:
http://www.azed.gov/researckevaluation/files/2011/07/growth_percentile_primer_030809.pdf



Overall Growth (Student Median Growth Percentile —SGP)

1.a. Are schools making adequate growth based on the school’s median student growth percentiles
(SGP) in reading and math?
Note: Pooled 3/ear median used for small schools.

Meets Standard:
A The school median SGPs for reagliand math are from 50 to 65.

Does Not Meet Standard:
A The school median SGPs for reading and math are from 34 to 49.

Falls Far Below Standard:
A The school median SGPs for reading and math are below 34.

Targets for growth

Theacademidramework targéi F2 NJ 6 KS daSSida {idl yRFNRé¢ OFGS32NE 2
half of the students in charter schools are showing growth that is greater than their academic peers

across the stateThehighest and lowest category targetgere aligned with SGP dermance

benchmarks commonly used to distinguish students with highest and lowest levels of giangets

are applied separately for reading and math

Modifications for Alternative and Small Schools

In the state AF School Accountability Letter Gradet8ys a threeyear pooled SGP is calculated for

alternative schools ansichools witifewerthan100 studentsAA INS 3+ G Ay 3 GKNBS &SI NBRQ
dataminimizesvariability due tostudent populations overy small numbegof students.Theacademic

framework usesthis method forsmallcharter schools with fewer thab00 students but not for

alternative schools

The targets for alternative schools are based upon a comparison to statewide performance of
alternative schools.

Growth of Lowest-Performing St udents (Student Median Growth Percentile
Bottom 25%)

1.b. Are the lowest-performing students making adequate growth based on the median student
growth percentiles (SGP) of the lowest 25% of students in reading and math?
Note: Pooled 3/ear median used fosmall schools.

Meets Standard:

A The school median SGPs for reading and math for the lowest 25% of students are from 50 to 6
Does Not MeeStandard:

A The school median SGPs for reading and math for the lowest 25% of students are from 34 to 4
Falls Far Below Standard:

A The school median SGPs for reading and math for the lowest 25% of students are below 34.



Closing achievement gaps betarelow-performing subgroups and majority groups is an issue of
ongoing national concermany charter schools operate with the express mission of closing
achievement gaps and providing a higiality education to underserved studentSiven this context,
measuring changes the performance of the lowegperforming studentsn reading and matis an
important component of the academic framewolk/ithout this analysis, strong growth on a school
wide growth measure could mask low growth by certain subgroups.

Targets for growth of lowest -performing students

TheacademicF NI YSg2NJ] GF NHSG FT2N) 6KS 4asSSaa {aGFyRIFNRE Ol
half of the lowestperforming students in charter schools are showing growth that is greater than their
acRSYAO LISSNB | ONRaa GKS adlidSo ¢ K Sgeforming dzZRSy (a4 Q 3
students with similar starting points, so the growth expectation is based upon a fair comparison to

peers. The targets setforthd 9 EOSSRE { G YIRNINRS 2 ¢ R{ GriICywkie BREL O GS3
aligned with SGP performance targetsnmonly used to distinguish students with the highest and

lowest levels of growthTargets are applied separately for reading and math

Modifications for Alternative andSmall Schodl

A threeyear pooled SGP is calculated $anallschoolgfewer than 100 student$, but not for alternative

schools. @ | 33aANB3AFGAYy3T GKNBS &SI NAQ stu@ehPogulafions ofeNR ¢ (1 K R
small numbes of students is minimized.

Growth of lowest performing studenis not included in thecademidrameworkfor alternativehigh
schools An additional growth measure is added for alternative high schooisrease irstate
assessmenperformance level. This alternative measure eadds the percentage of neproficient
students improving by at least one performance level. Targets are presented in Appendix B.

Indicator: Student Achievement (Proficiency )

Althoughit is important to balance an evaluation of both the level at whicldents are performing and
how muchgrowth students are making toward proficiency each year, ultimately charter schools must
prove thatthey can bring students up to and beyond grade level. The academic framework includes a
number of evaluations of student@ficiency rates within each charter school, including overall
proficiency, comparison to schoderving similar populationgnd a focus on proficiency rates of
subgroups within the school'argets are applied separately for reading and math



Percent Passing

2.a. Are students achieving proficiency on state examinations in reading and math?

Meets Standard:

ADK22t Q&8 LINPFTAOASYOe NI GS& YSSi 2NJ SEOSSR |
10%.

Does Not Meet Standard:

A{OK22f Qa LINPFAOASYyOe NridSa Frftf oSt26 I JSN
20%.

Falls Far Below Standard:

ASK22tQa LINPTAOASYOe NI GSa INB Ay GKS 06262

Proficiency targets

Proficiency targets offer authorizers the best opportunity to set a high bar for charter school
performance By settingperformancetargets, authorizers define Wwat makes a quality school and set
expectations for charteresults

Theacademidrameworkusescomparative targets; the proficiency rates at each charter school are
assessed against average proficiency rates across the $tegee comparative targetsibwemain
relevant, despite changes to state assessmeniiey can be clearly communicated to stakeholdarsd
they clearly identify highestind lowestperforming schools, providing case forenewal or revocation
decisions.

Becauseproficiency rates a&ry by grade level, thacademidrameworkmakes adjustments based on the
charter schod @omposition.The proficiency rate for each charter school is evaluated against the state
average proficiency, weighted to the charter school gremle! enrollment. For example, a charter

school that serves gradeg&would be compared to the percentage of students statewide in grades 3
y GKIG INB RSSYSR LINPFAOASY(HX 6AGK SIOK 3INIRS
enrolled in that grade at theharter school.

Modifications for Alternative and Small Schools

Proficiency rates for alternative schools are compared to the statewide average proficiency rates for

alternative schools, and proficiency rates for small schools are compared to the statavarage
proficiency rates for small schools.

G 02



Composite School Comparison

2.b. Are students performing as expected on state examinations in reading and math given the
characteristics of the school’s population?

Meets Standard:
A { OK 2azttialpenficiency rate meets or exceedbe expected proficiency ratdy up to-15
percentage points.

Does Not Meet Standard:
A { OK 2azttiakpoficiency rate is less thathe expected proficiency ratéy up to 15 percentage
points.

Falls Far Below Standard:
A { OK 2azttialpeoficiency rate is less thathe expected proficiency ratéy 15 or more percentage
points.

Comparison analysis alsthe Boardto judge how students are performing &charter school
compared tohow students would be expected to perform based on the performancgnoifar student
populationsacross the state

Comparable Schools Comparison

For each charter scho@,02 YLI N} GA DS Fylfeara Aad OFNNASR 2dzi o8&
composite school is created by matching and aggregating stildeat data for students statewide with

similar characteristics¢ KS RAFFSNBYy OS 0SGsSSyoOd KEI BOKI2YR QEK S Oaid
SELISOGSR LINPFAOASYOe NIGS: 3A@Sy GKS OKEFNFXOGSNRA
The analysis considers the charter school enroliment of FRL, ELL, and SPED Sthdextpected

proficiency rateiscaldul § SR 60& @¢SAIAKGAY I GKS a0K22f Qa ydzyoSNJI 2
2F ANI RS YR adzo3dNRdzL) 68 (GKS adl dSQa LISNOSyid LINRTF

Targets for similar schools comparison

Poor comparative performance iten seen as strong argument foclosing acharter schoolThe

9 EOSSRa {idFYyRINRE | yR acCl tf Zonmpdsilschdadbrparisqnare y Rl NR £
RSTAYSR o0& GKS aAl S 27F (KS &udperdNBngeabdhaepiced Sy (G KS
performancebasedon the performancef similarstudent populations across trstate. Theacademic

framework defines the categories in increments of 15 percentage points. This increment was tested in a

trial run of theacademidramework andrepresents a relatively large gap in performance.

Modifications for Alternative andSmall Schools
The similar schools analysis is not applied to alternative schools.

10



Subgroup Comparison

2.c. Are students in subgroups achieving proficiency on state examinations in reading and math
compared to state subgroups? (Applies to all eligible subgroups in the school.)

Meets Standard:

A { OK 2 2 fréup praiidedcy ratesneet or exceed statewide subgroup performance, but fall
below the top 10%.

Does Not Meet Standard:

A{ OK22f Qa & dzo 3 NP i elddNBtFidO sulysddpderfdiinain® dbut are above the
bottom 20%.

Falls Far Below Staradld:

A{OK22f Q& &dz INRdzLJ LINE F A OA Ssiatnwide dlibgiioGpdperforvidhced y

AlthoughProficiencyevaluatesschoollevel proficiency, it is important to look beyond the schimlel
proficiency averages to the performance of subgrewithin the schoolHigh performance of a majority
group may mask poor performance of a subgrotg: example, a school with p@rcentof students
qualifying for free or reducegricelunch (FRLgould have a high overall proficiency rate, but on closer
analysis, thd-Rlstudents may have dramatically lower rates of proficiency that are hidden by the
performance of the rest of the student body.

The subgroup proficiency measure compares the proficiency rates of subgroups within the school to the
state aveage proficiency rate for that same subgrodjhis comparison allowtbe Boardto analyze how
charter school students are farimpmpared tosimilar students across the state.

Targets for subgroup proficiency

Comparative targets were developed for the gutup proficiency measurd.he proficiency rate of all
eligible sibgroups within each charter school are compared to statewide avesalggroup
performanceas well asubgroupperformance of schools in the top 10 percent and bottom 20 percent
of schools sitewidereporting subgroup performance

Eligible subgroups are those that have at leBteported studentsSchools that do not track or report
FRL statistics will not be evaluated for FRL student performance.

Modifications for Alternative and Small Sclots
Subgroup proficiency rates for alternative schools are compared to the statewalage/subgroup
proficiency ratefor alternative schools

Indicator: A-F Letter Grade State Accountability System

Theacademidramework includeshe letter grade of eackchool operated by the charter holder as
FdaA3y SR (KNG derdt Gradd AdcainfabilitysSystem.

11



State Accountability

3. Is the school meeting acceptable standards according to the state accountability system?

Meets Standard:
A School received a B rating from the state accountability system.

Does Not Meet Standard:
A School received a C rating from the state accountability system.

Falls Far Below Standard:
A School received a D or F rating from the state accountability system.

The state grading system contains many of the same measures asatlemidramework.The

academic framework includes these measures separately in order to set individual staratagdsH

measure and to allow a disaggregated view of ébademidramework.To preventd R 2 dzountSge

the measures duplicated in the state grading system, this measure is given a low weight in the overall
framework.(See more about weighting y (i & & théAfadlemicC NI YS G2 N])é aSOlA2y d

Targets for A—F Letter Grade Accountability System

Targets for this measure were aligned with the assessment of the state grading sgstevols

NBOSAGAY3 Ly a! ¢ AdddeRi&F NI NI 512N B & viS RESENO/SHBKIER I ¢ 6 KA |
NEOSAGAY3I | a5¢ 2NJ aCé 3IANF RS INB O2yaiARSNBR aFl ff
Modifications for Alternative and Small Schools

Alternative and small schools receive ratings using te_étter GradeAccountability Systems

develope for alternative and small schools.

Indicator: Post -Secondary Readiness (for High Schools)

Growingnational attention has focused on increasing college attendancesaadring thatstudents are
better prepared for collegand employment The academic fmework includes measures using
availablepostsecondarydatar graduation rate

Post-secondary measures agib high schools only. Shoutdiditionalpost-secondary data become
available, theBoard couldeview and possibly revise the charter school acaideframework.

12



High School Graduation Rate

4.a. Are students graduating from high school?

Exceeds Standard:

A 2011-12: At least 82 percent of students graduated from high school.

A 201213: At least 84 percent of students graduated from high school.

A 2013-14: At least 86 percent of students graduated from high school.

A 201415: At least 88 percent of students graduated from high school.

A 201516: At least 90 percent of students graduated from high school.

A 201617: At least 92 percent of students giaated from high school.

A 201718: At least 94 percent of students graduated from high school.

A 201819: At least 96 percent of students graduated from high school.

A 201920forward: At least 98 percent of students graduated from high school.

Meets Standard:

A 2011-12: 77 percent to 81 percent of students graduated from high school.

A 201213: 79 percent to 83 percent of students graduated from high school.

A 201314: 81 percent to 85 percent of students graduated from high school.

A 201415: 83 percento 87 percent of students graduated from high school.

A 201516: 85 percent to 89 percent of students graduated from high school.

A 201617: 87 percent to 91 percent of students graduated from high school.

A 201718: 89 percent to 93 percent of studentsagfuated from high school.

A 201819: 91 percent to 95 percent of students graduated from high school.

A 201920 forward: 93 percent to 97 percent of students graduated from high school.

Does Not Meet Standard:

A 2011-12: 66 percent to 76 percent of stuaés graduated from high school.

A 201213: 68 percent to 78 percent of students graduated from high school.

A 201314: 70 percent to 80 percent of students graduated from high school.

A 201415: 72 percent to 82 percent of students graduatedfrom high seho

A 201516: 74 percent to 84 percent of students graduated from high school.

A 201617: 76 percent to 86 percent of students graduated from high school.

A 201718: 78 percent to 88 percent of students graduated from high school.

A 201819: 80 percent t®0 percent of students graduated from high school.

A 201920 forward: 82 percent to'92 percent of students graduated from high school.

Falls Far Below Standard:

A 2011-12: Fewer than 65 percent of students graduated from high school.

A 201213: Fewer tha 67 percent of students graduated from high school.

A 201314: Fewer than 69 percent of students graduated from high school.

A 201415: Fewer than 71 percent of students graduated from high school.

A 201516: Fewer than 73 percent of students graduate@in high school.

A 201617: Fewer than 75 percent of students graduated from high school.

A 201718: Fewer than 77 percent of students graduated from high school.

A 201819: Fewer than 79 percent of students graduated from high school.

A 201920 forward: Fever than 81 percent of students graduated from high school.

An important measure odi charter high scho@l success i#s graduation rate The state of Arizona has
adoptedi KS bl A2y f D 2@ubdtpobiekidlatingigiaduétibrl rate} ghifneasures
the percentage of entering nintgraders who graduate from high school within four years.

2 More information is available at: www.NGA.org
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Targets for graduation rate

Theacademidramework targets for graduation rate are based on #iate target of achieving 93

percent graduatiomate by2020.! &S0 2F GLKIF&aSR Ayé GFNHSGaA | NB Ay
expectation that schools meetthe stategolK A & 3I2 f A& &aSi adademid KS aYSSia
framework targetfor the year 2020

Modifications for Alternative and Small Schools
Alternaive schools are assessed against the graduation requirements included iFRiAdtérnative
Model.

College Readiness

4.b.1. Does students’ performance on the ACT and SAT reflect college readiness?

Meets Standard:
A The percentage of students meeting benchmarks for ACT or SAT performance meets or excee
national average by up to 20 percent.

Does Not MeeStandard:
A The percentage of students meeting benchmarks for ACT or SAT performance falls below the
national average by up to 20 percent.

Falls Far Below Standard:
A The percentage of students meeting benchmarks for ACT or SAT performance falls below the
national average by at least 20 percent.

4.b.2. Are students participating in the ACT or SAT?

Meets Standard:
A 70 to 89 percent of students participated in the ACTDAT.

Does Not Meet Standard:
A 50 to 69 percent of students participated in the ACT or SAT.

Falls Far Below Standard:
A Less than 50 percent of students participated in the ACT or SAT.

The ACT and SAT are the most commonly known and used collegeiaasnissts; they are included in
the academidramework to indicate how wefbrepared students are to enter and succeed in college.

Both the College Board and ACT have conducted research to understand how ACT and SAT test scores
are linked to future sumess in college. ACT research concluded that a target composite score of 21 is the
score that is correlated with a 50% chance of earning a B or higher or a 75% chance of earning a C or
higher in the first year of collegeAccording to ACT.org, 25% of ratkigh school graduates met the

®ACT. (2011)he condition of college & career readiness 2@Whilable:
http://www.act.org/research/policymakers/cccrll/notes.html
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benchmark in all four subjects. The composite benchmark is an average of all four subjects, so the
percentage of graduates that made the composite benchmark would presumably be higher. Similar
research by the College Bao&fiollowed a cohort of students from high school, at the time of

participation in the SAT, through college. The results showed that a composite score of 1550 indicates a
65% likelihood of achieving a B average or higher in the first year of calelgg36 of recent high

school graduates met the benchmark infalir subjects’

Participation rates are considered in addition to test performanc& charter school in which a small
proportion of the student body prepares for and attends college could shbighaACT or SAT testing

result if only those collegbound students are participating in testing. In this case a school could appear
to be successfully preparing students for college, when only a small cohort is actually on a college

Gl NI O o¢

Targets for college readiness measure
Targetsare aligned with national benchmarks for college successed on research BACT and he
College Board

Testing/Trial Run

As part of the development of the academic framewdhe Boardconducted drial run, testingthe
academidramework against actual chartechool performance datir 36schoolsin 2010;11. The trial
run wasinstrumental in:

1 Confirming the availability of necessary data elements for measures acroasatiemic
framework

9 Testing the validity aineasures and targets

Reviewing weighting decisioasid overall weighting schemes.

9 Providing an accurate estimate of the time and resources required to completctmemic
framework for charter schools.

=

As a result of the trial rurgcademidramework measures and targets were finalized and a list of
necessary data elements was compil&@tle academic framework relies upon accessibility to data from
the state department of education.

Information Necessary to Use the Academic Framework
The following dad elements are needed to complete the academic framework:

1 Median SGRor charter schoolsind lowestperforming students in each charter school
0 State median SGP at the school level (Reading and Mathematics)

4 College Board. (20113AT benchmarks: Development of a college readiness benchmark and its relationship to
secondary ad postsecondary school performanéeailable:
http://professionals.collegeboard.com/profdownload/RR20% I df
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o School SGP by grade level for all Alternative alshia the state (Reading and
Mathematics)
0 State median SGP at the grade level (Reading and Mathematics)
9 Overall proficiency ratelsy gradefor all schools in the state
0 State average percent proficient state assessmerior each grade (Reading and
Mathematics)
o Overall Percent Passing associated with the 90th and 20th percentile school by grade
(Reading and Mathematics)
1 Subgroup proficiency rates for FRL, ELL, and SPED students for all schools in the state, where
eligible subgroups exist
o0 FRL, ELL, and SREIbliment for all schools in the state (used for similar schools
selection)
0 FRL only Percent Passing associated with the 90th and 20th percentile school by grade
(Reading and Mathematics)
o ELL only Percent Passing associated with the 90th and 20th piégcatitool by grade
(Reading and Mathematics)
0 SPED only Percent Passing associated with the 90th and 20th percentile school by grade
(Reading and Mathematics)
o List of charter schools that do not report FRL enrollment
Graduation ratefor all charter schools
List of all alternative schools in the state
List of all schooldesignated- & | aavYl ffé¢ aoOKz22f

Number and percentage of students persisting at each school in the state

=A =4 4 =
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Use of the Academic Framework

Evaluation

An evaluation is conducted to determindlie charter holder meets or is making sufficient progress

toward the academic performance expectations set forth in the Board's performance framework or in
any improvement plans. The evaluation is completed using the most recent State assessment and other
data and up to five years of prior assessment data. An Overall Rating is used to determine whether the
charter holder meets the academic performance expectations set forth in the academic framework.

Overall Rating

An Overall Rating is calculated f@oh charter school operated by the charter holder by totaling the
points received for each measure after factoring in the assigned weight for the measure (See Weighting
the Academid=ramework). The Overall Rating categories are:

Overall Rating Categor Description Point
Range

Exceeds standard ¢KS OKFNISN K2f RSNR& h
operated by the charter holdezxceed academic 89-100
performanceexpectations and showexemplary

performance.

Meets standard The charteK 2 f R S NDRating @r&ach scrool
operated by the charter holdaneets minimum 63-88
expectations for academic performance.

Does not meet ¢ KS OKI NIOvevdl Ratirfg RiSaNy3éhool

standard operated by the charter holddrilsto meet 39-62
minimum expectabns for performance.

Falls far below ¢ KS OKI NIOyexdl Ratirfy RiSaNg3éhool

standard operated by the charter holder far below the Below 39

21 NRQa | OF RS axpeCtatiads and ¢h
par with the lowesiperforming schools in the state.

Meets the Board’'s Academic Performance Expectatio
I OKINISNI K2f RSNJ YSSia G4KS . 2FNRQA | OFRSYAO LISNF?2
charter holder receivanOverallRating ¥ d¢aSSia { {1 yRI NR¢ Azodérkssg OSSRa |
prior fiscal year that State assessment data is avaifafilee Board has approved renewal application

ONRGSNRI GKIFG NBRdzOS GKS OKFNISNJ K2t RSNDRa adzoYAaa
application when the charter holder meetsthe2  NRQ& F OF RSYAO LISNF2NXYIyOS S

®Overall Ratings have been calculated using fiscal year 28142 dntil the fiscal year 2013 data is available, the
Board will consider the current overall rating for each school operated by the charter holder in evaluating whether
2N y2i GKS OKFNISNI K2t RSNJ YSSia G4KS .2 NRQa I OFRSYAO LI
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OdzNNBy i NBySsglft LI AOIGAZ2Y AyadaNdHzOiGA2ya Lka
' LILINE SR AYOGSNBIE NBPASG FyR I YSYRYSyYyid LINRBOSaa
requNBYSyda ¢KSy (GKS OKINISNI K2f RSNJ YSSia GKS .2
ALISOATAO I YSYRYSyYy(d NBljdzSada LRAGSR 2y (GKS . 2FNRQ

Demonstrating Sufficient Progress Toward the Boar
Achater holder that has one or more schools that did not receivéOaerall Rating ¥ G a SSi a

{0 yRFENRE 2NJ a9EOSSRa { (I yRFENRé Ay GKS OdzNNByid |y
R2S8a y2i4d YSSG GKS . 21 NRQa F fdhREeAhOIdetsIBINGF 2 NY | y OS SE
RSY2YAGNIGS GKS OKINISNI K2f RSNRA LINRPINBaa G261 NR
the academic frameworky submitting a Demonstration of Sufficient Progress in the format designated

by the Board (See thé&demonstation of Sufficient Progresection of this guidance document for more

information.)

In its determination o K SG KSNJ I OKF NISNJ K2f RSNJ RSY2yaidN) 4Sa ad
academic performance expectations, the Board will considertheSsacd 2 F G KS OKI NI SNJ K2
effortsto improve academic performance in each of the measures in the academic framework
LINSG@A2dzat e ARSYUGAFASR | & yBidenc¥ & Subcksg may bhekdSrived #dmNR Q &
any implemented improvenT plan’ and mustbe presented using graphs, tables or data charts that

demonstrate with specificityjmproved academic performance based on data generated from valid and

reliable benchmark assessment sources. The Board will also consider the sbhhdeif cQréent and

prior Overall Ratings as well as improvement or decline in individual measures within the academic

framework.

I OKI NISNI K2f RSNRA FlLAfdzZNBE (G2 RAaOf2asS Fff LISNIAY
will be considerd by the Board in making its determination. The Board may refuse to accept additional
information.

Insufficient Data to Determine Overall Rating

5FGF AyOf dZRSR Ay GKS FOFRSYAO FNIYSE2N] A& ol asSR
assessmets. A charter school that has too few reportable assessments for the calculation of an Overall
Rating or a charter school that does not serve a grade configuration that provides enough data to make

the calculations for the academic framework willbe c@tegh 1T SR | & dab2 wl (A y 3

I OKIFNIGSNI K2f RSNJ GKFG KFa 2yS 2N Y2NB aoOKz22fa 6Ad
demonstrate progress toward the academic performance expectations set forth imcdmemic
frameworkby submitting a Demonsttan of Sufficient Progresis the format designated by the Board

® Overall Ratings have been calculated using fiscal year 2012 data. Until the fiscal year 2013 data is available, the

Board will considethe current overall rating for each school operated by the charter holder in evaluating whether

2N y20 GKS OKIFNISNI K2t RSNJ YSSda G4KS .21 NRQa | OFRSYAO LI
"The goals of the improvement plan may be school initiated or a requirement of a state or federally funded

program and must align with the academic framework.
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Ly AGa RSGSNNAYIGAZ2Y SKSGKSNI I OKFNISNI K2t RSNJ 64 i
GKS . 2FNRQ& | OF RSYAO LISNF 2 N¥YI ytieSuckssloidh@dnteri A 2y a s (K
K 2 f RofeNdnsefforts to improve academic performance in each of the measures in the academic

framework Evidence of success may be derived from any implemented improvemefiigpidnmust

be presented using graphs, tables or data charts thatalestrate with specificityjmprovedacademic

performance based on data generated from valid and reliable benchmark assessment skburces.

applicable, he Board will also consider the charterO K 2carfer® @nd prior Overall Ratings as well as
improvemert or decline in individual measures within the academic framework.

Il OKI NISN) K2f RSNR&a FFEAfdzZNE G2 RAaoOftz2asS [ttt LIS
Progress will be considered by the Board in making its determination. The Boardfoseyto
accept additional information.

Associated Schools

The Board will consider the performance of associated schools in its consideration of any
expansion request. An associated school is:
1 A school operated by a charter holder that operateg @n more other schools that contract
with the same Education Service Provider.

1 A school operated by the same charter holder but under different charter contracts.

1 A school operated by a charter holder with at least fifty (50) percent of corporate boficdrsf
directors, members or partners in common, as reflected in the charter contract.

Although the school or schools operated by a charter holder making the request may have an Overall
wkiAy3a 2y GKS I OF RSYAO FTNI YSH2RANRF XNASBERKE ©deNIYRY i
LINA2NJ @8SFNJFYR 6S StA3IA0ES F2NJ NSRAzZOSR adzmYAaaAazy
I OF RSYAO t SNF2NXI yOS 9ELISOllIlA2yas 62082 GKS OKI
Demonstration of Sufficient Pgoess in the format designated by the Board if the Overall Rating on the
FOFRSYAO FTNIYSE2N] 2F Faaz20AFr SR aoOK22fa Aa a52Sa
and/or prior year. (See the Demonstration of Sufficient Progress sectionsafuidance document for

more information.) If the charter holder is required to submit a Demonstration of Sufficient Progress,

the charter holder will be notified through the ASBCS Online system at the completion of the

administrative completeness reviesf the request.

Reviews

I OKFNISN) K2f RSNRa I OF RSYAO LISNF2NXIyOS gAatf oS O
including fiveyear interval reviews.

Reviews During Years 2 through 4

The Overall Rating of each school operated by a charter holifldre used to determine whether the
charter holder will be required to submit a Demonstration of Sufficient Progress in the format

8 See footnote above.
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designated by the Board. It will also be used to determine whether Board action is required in the early
years of operatn.
1 The Board may waive certaiaporting requirementsnd/or a site visit for a charter holder if all
a0K22fa 2LISNI ISR 08 GKS OKIFNISNI K2f RSNJ KI @Sk

N v oA A~

GOEOSSRE { G yRINRE D

1 A charter holder that has one orare schools that does not have a current Overall Rating of
6aSSia {0 yRFNRé 2N a9EOSSRa {(Gl yRENRé sAff 08
in Appendix C.

T ! OKF NISNJ K2f RSNJ 0KIG KIFa 2yS 2N Yxt®tha OK22f &
intervention processes outlined in Appendix C.

Five-Year Interval Reviews °

The current and prior year Overall Ratings of each school operated by a charter holder will be used to

determine whether the charter holder will be required to submitexfBrmance Management Plan as

part of its academic revieW. Academic performance in subsequent years will be reviewed in

accordance with the intervention processes outlined in Appendix C.

T ! OKIFNIGSNI K2f RSNJ GKIFid YSSia dakids, as@diineRiQthis | OF RSY

document, will not be required to submit a Performance Management Plan as part of the five
year interval review process.

I OKINISNI K2t RSNJ iKIFd R2S&a y2i YSSia G4KS . 2FNR
defined in this doament, will be required to submit a Performance Management Plan as a
corrective action plan. Information regarding the Performance Management Plan requirements
Aa LRaidSR 2y GKS .21 NRQa ¢So0aAridsSo

1 A charter holder that has one or more schools with a curgemJ LINA 2 NJ @ ST NJ ab2 wlk {

required to submit a Performance Management Plan. Information regarding the Performance
alyrasySyid tftry NBIJdANBYSyGa Aa LRAGSR 2y GKS

Other Reviews

Because academic performance can affectacharter holdet F 0 At AG& (2 YSSG (GKS 2¢
O2y (NI Ol 2NJ LINP@AaA2ya 2F 14> I OKINISNI K2f RSNDa
GAYSar AyOtdRAY3I 6KSY GKS .2FNR YI184 RSOA&AZ2ZYA N
operatioral performance. The Board may also use academic performance data for public reporting to

various stakeholders, such as schools, policymakers, students and families, and the public.

° Five year interval reviews are counted using the first year ichvtiie charter holder may operate a charter

school under its charter contract.

1A charter holder that is subject to a five year interval school and has one or more schools that have not operated
for at least two years will be evaluated based on thosesththat have been open for two or more years.

Schools open less than two years will fall underRexiews During Years 2 througbettion.
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Renewals

I OKI NISNI K2f RSNRA& | OF RS YA OBdaif Wier2chidgiteying Shethiektb t 0 S S

renew thecharter contract.

1

The Board will waive the submission of a Demonstration of Sufficient Progress for a charter

K2f RSNJ GKIG YSSGa GKS . 2FNRQA | OFRSYAO LISNF2NY
(Seeli KS OdzNNByYy (G NBYySglkf LI AOFGA2Y AYyadNHzOGA2Yy A
I OKI NISNI K2f RSNJ iKIFG R2S&a y2i YSSO GKS . 21 NRQ
required to submit @emongration of Sufficient Progress as identified iretrenewal

application.

I OKIFNISN) K2f RSNJ GKIFd KFra 2yS 2NJ Y2NBE aoOKz22f a
year will be required to submit Bemonstration of Sufficierrogress as identified in the
renewal application.

Expansion and Other Charter Holder Notification and Amendment Requests

I OKI NISNI K2f RSNR& | OFRSYAO LISNF2NXYIyOS Attt 0SS S
NEIljdzSaidao I OKIFNISNI K2f RSNR& | OFRSYAO LISNF2NXIyO
considering otherequests identified in this section.

T

1

T

I OKI NGSNI K2t RSNJ GKFG YSSia GKS .21 NRQa | OF RSY
document, will not be required to submit additional submission requirements as identified in
each of the specific requests.

I OKINISNI K2f RSNJ GKIFG R2S&a y2i YSSG GKS . 21 NRQ
in this document, will be required to submit additional information to the Board as identified in
each of the specific requests.

A charter holder thathasor@ NJ Y2 NBE aOK22fa gAGK ab2 wlkGAy3E
year will be required to submit additional information to the Board as identified in each of the
specific requests.

A charter holder with one or more schools that have not been in opardting enough to
receive two Overall Ratings may be required to submit additional information to the Board as
identified in each of the specific requests.

I OKINISNI K2t RESNDE | OF RSYAO LISNF2NNIyOS gratt 068 S
requests:

0 Adding Grade Levels to Charter Amendment Requests

0 Arizona Online Instruction Program of Instruction Amendment Requests

o Enrolliment Cap Notification Requests

o0 New charter applications submitted by officers, directors, partners or members, or charte
representatives of existing charter holders

New School Site Notification Requests

Replication applications

o0 Site Specific Change in Grades Served Notification Requests

o O
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I OKI NISNI K2f RSNRA& I OF RSYA O LISNF 2 NY wiggd&ificdtianf £ 0 S
and amendment requests:
0 Charter Holder Status Amendment Requests
Alternative Calendar Notification Requests
Instructional Days Amendment Requests
Program of Instruction Amendment Requests
Transfer applications involving the transfer bétcharter contract from another sponsor to
the Board
o Transfer applications involving the transfer of a school site from an existing charter contract
to its own charter contract

o O O O

Intervention and Improvement

Pursuant to A.R.S. §IB3(R), in implementings oversight and administrative responsibilities for the
charter schools it sponsors, the Board has developed a performance framework that includes the
academic performance expectations of a charter holder and the measurement of sufficient progress
toward the academic performance expectations. (See@eenonstration of Sufficient Progressction

of this guidance document for more information.) For purposes of periodic angdieinterval

reviews, theacademidramework will be applied as displayedAppendix C. Appendix C does not
preclude the Board from making determinations of academic performance at other times.

Weighting the Academic Framework
The Boardlevelopedthe followingsystem of weights for the academic framework:

Traditional and SmalCharter Schools Alternative Charter Schools Weigh

Weight
Elementary . 2 Elementary High .
WIEERLIE and Middle | 19N Sehool] K12 oy viddle | School K12
la. SGP 25% 15% 20% 30% 5% 15%
1b. SGP of Bottom 25%
(Improvement for 25% 15% 20% 20% 25% 25%
alternative high schools)
2a.Percent Passing 15% 20% 15% 15% 20% 15%
2b. Composite School 15% 15% 10% NA NA NA

Comparison

2c. Subgroup proficiency
(Identified as 2b for 15% 15% 15% 10% 10% 10%
alternative schools)

3a. AF Letter GradState

Accountability Systa 5% 5% % 10% 5% o%
é;;.t:lgh School Graduation NA 15% 15% NA 15% 15%
4b. Academic Persistence

(Alternative Schools) NA NA NA 15% 20% 15%
4b. College Readiness

(Traditional and Smalll NA NA NA NA NA NA

Schools)
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Any measure that does not have amgh datato complete the calculatiog A t £ ©6S OF 6 S3I2NAT S
wkiAy3é o ¢KS 6SAIKEG FaaAdaySR G2 Fyeé YSIadaNB gAl
(when there are multiple components to a measure that has a rating) and then within thg S | & dzNB Q &
indicator. If the indicator does not have a rating, tiadicator will not be included in the Overall Rating

An Overall Rating will only be assignalaenthe combined weight of allated measuress greater than

or equal to65%. A school that does notated measures greater #n or equal to 65% will receiaeNo

Rating.

Dashboard

The rating for each measuesd an Overall Ratinig represented in the form of a colaodedgraphic
which will bereferred toas theDashboard.An example is includelelow.

Academic Performance Rating FY 2012

Charter Holder: Sample Charter Holder Charter School: Sample School
Entity ID 11111 Entity 1D 00000, Grades K-8
1. Growth
1b. 5GP Bottom
Traditional Hementary 1a. SGP 25%
School
School Year Math Read Math Read
2011-
Sample School 2012 [ 51
Points Assigned 75 100 45 100
Weigl 12.5 125 125 115
2. Profidency
2b. Composite
2a. Percent School 2c. Subgroup
S e [ iR Pazing SR Zc. Subgroup FIL | 2 Subgroup FRS. =
School
School Year Math Read Math Read Math Read Math Read Math Read
2011-
Sample School 2012 52 76| -11.2| -2376 | N/A NfA 36 &8 23 32
Points Assigned ) 50 ) 50 50 50 75 50
Weigl 7.5 7.5 7.5 7.5 o 0 7.5 7.5 o 0
3. 5State Accountability & Owerall Rating
4a.
3a. State Graduation | Owerall
Traditional Elementary B i Rate Rating
School
School Year Grade ‘GradRate
2011-
Sample School 2012 75 | NR 6625
Points Assigned 75
Weight 5 100
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Conclusion

A strongacademidramework is critical for setting clear expectations for schools and for making high
stakes decisions more cleant and transparentThe creain and implementation of the academic
framework required that the Board consider many factors, including which data elements are available,
the quality of the data, and what information will support the Board in making-sigkes decisions.

Summarizing dta into anOverallRating that leads to certain predictable decisions and consequences
supportsthe Board maiag objective, datadriven decisionsHowever, i isimportant to keep in mind

that making complex judgments about school performance often regusrnuanced understanding of

GKS d0K22ftQa 2dzid02YSa (KIFI{d YIFre 0SS 2caéa@elaNBR o0& |y
framework providesneffectivemeansii 2 dzaS NI GAy3a G2 a¥Ftl 3¢ || aoOKz22
then make a judgment about hote apply the consequences, all things considered. Thisstep

processprovides a transparendatadriven method of placing schools in different categories of reward,

review, or consequence, and the ability to exergisggment

t
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APPENDIXA:
ACADEMICFRAMEWORK
FOR TRADITIONAL AND SMALL SCHOOLS
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Arizona State Board for Charter Schools
ACADEMIC FRAMEWORK
for
Traditional and Small Schools

Indicator: Student Progress over Time (Growth)

Growth

Exceeds Standard:
A The school median SGPs for reading and math are 66 or above.

Meets Standard:

A The school median SGPs for diiag and math are from 50 to 65.
Does Not Meet Standard:

A The school median SGPs for reading and math are from 34 to 49,
Falls Far Below Standard:

A The school median SGPs for reading and math are below 34.

Growth of Lowest -Performing Students

Exceeds Standard:

A The school median SGRs reading and math for the lowest 25% of students are 66 or above.
Meets Standard:

A The school median SGPs for reading and math for the lowest 25% of students are from 50 to 65.
Does Not Meet Standard:

A The school median SGPs for reading and mathtfar lowest 25% of students are from 34 to 49.
Falls Far Below Standard:

A The school median SGPs for reading and math for the lowest 25% of students are below 34.
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Indicator: Student Achievement (Proficiency )

Percent Passing

Exceeds Standard:

A{OK22f Qa LINRTAOASYy Oestakideperformaid&@ ORY G KS (2L mmE: 3
GKS a0OK22fQa LINRPFAOASyOe NIXaGaSa IINB i Fad

Meets Standard:

A{ OK22f Qa LINRektlo@ictey @véragdldtaieide performance but fall below the top 10%.
Does Not Meet Standard:

A{ OK22f Qa LINRIbavaLpde statéwidé ferformance but are above the bottom 20%.

Falls Far Below Standard:
A{OK22f Qa LINE T A @bhdtomPB% dblatéwidd perfdidanck.y {0 K

Composite School Comparison

Exceeds Standard:

A { OK 2azttialpeoficiencyrate exceedghe expected proficienéy ratédy 15 or'more percentage points
Meets Standard:

A { OK 2aztbiafpificiency ratesmeets or exceedshe expected proficiency ratdy up to 15 percentage
points.

Does Not Meet Standard:

A { OK 2aztbalpeoficiency rate is less thathe expected proficiency ratdy up to 15 percentage points
Falls Far Below Standard:

A { OK 2aztbalpeoficiency rate is less thathe expected proficiency ratéy 15 or more percentage points.

Subgroup Comparison

Exceeds Standard:
A { OK 2sadgraupprofidiency rates.are in the top 10% of statewidsubgroup performance.

Meets Standard:

A { OK 2sadgraupproficiency ratesmeet or exceedstatewide subgroup performance, but fall below the top
10%

Does Not Meet Standard:

A { OK 2sadgmupproficiency rates fall below statewide subgroup performamg but are above the bottom
20%.

Falls Far Below Standard:

A { OK 2sBdgraupproficiency rates are in the bottom 20% of statewide subgroup performance




Indicator: A-F Letter Grade State Accountability System

State Accountability

Exceeds Standard:
A School received an fating from the state accountability system.

Meets Standard:
A School received a B rating from the state accountability system.

Does NotMeet Standard:
A School received a C rating from the state accountability system.

Falls Far Below Standard:
A School received a D or F rating from the state accountability system.
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Indicator: Post-Secondary Readiness (for High Schools)

High School Graduation Rate

Exceeds Standard:
A 201112:
A 201213:
A 201314:
A 201415:
A 201516:
A 201617:
A 201718:
A 2018109:
A 201920forward: At least 98 percent of students graduated from high school.

At least 82 percent of students graduated from high school.
At least 84 percent of students graduated from high school.
At least 86 percent of stdents graduated from high school.

At least 88 percent of students graduated from high school.
At least 90 percent of students graduated from high school.
At least 92 percent of students graduated from high school.
At least 94 percent of students graduated from high school.
At least 96 percent of students graduated from high school.

Meets Standard:
A 2011-12:
A 201213:
A 201314:
A 201415:
A 201516:
A 201617:
A 201718:
A 2018109:

77 percent to & percent of students graduated from high school.

79 percent to 83 percent of students graduated from high school.
81 percent to 85 percent of students graduated from high school.

83 percent to 87 percent of students gradieal from high school.

85 percent to 89 percent of students graduated from high school.
87 percent to 91 percent of students graduated from high school.
89 percent to 93 percent of students graduated from high school.
91 percent to 95 percent of students graduated from high school.
A 201920 forward: 93 percent to 97 percent of students graduated from high school.

A 201112
A 201213:
A 201314:
A 201415:
A 201516:
A 201617:
A 201718:
A 2018109:
A 201920 forward: 82 percent to 92 percent of students graduated from high school.

Does Not Meet Standard:

66 percent to 76 percent of students graduated from high school.
68 percent to 78 percent of students graduated from high school.
70 percent to 80 percent of students graduated from high school.
72 percent to 82 percent of students graduated from high school.

74 percent to 84 ercent of students graduated from high school.

76 percent to 86 percent of students graduated from high school.
78 percent to 88 percent of students graduated from high school.

80 percent to 90 percent of students graduaté@m high school.

Falls Far Below Standard:
A 2011-12:
A 201213:
A 201314:
A 201415:
A 201516:
A 201617:
A 201718:
A 201819:
A 201920 forward: Fewer than 81 percent of studentsagluated from high school.

Fewer than 65 percent of students graduated from high school.
Fewer than 67 percent of students graduatérom high school.
Fewer than 69 percent of students graduated from high school.
Fewer than 71 percent of students graduated from high school.
Fewer than 73 percent of students graduated from high school.
Fewerthan 75 percent of students graduated from high school.
Fewer than 77 percent of students graduated from high school.
Fewer than 79 percent of students graduated from high school.
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College Readiness

Exceeds Standard:

A The percentage of students meeting benchmarks for ACT or SAT performance exceeds the national ave
by at least 20 percent

Meets Standard:

A The percentage of students meeting benchmarks for ACT or SAT performance meets or exceeds the nat
average by up to 20 percent

Does Not Meet Standard:

A The percentage of students meeting benchmarks for ACBAT performance falls belowthe national averag
by up to 20 percent.

Falls Far Below Standard:

A The percentage of students meeting benchmarks for ACT or SAT performance falls below the national av
by at least 20 percent

Exceeds Standard:

A More than 90 percent of students participated in the ACT or SAT
Meets Standard:

A 70 to 89 percent of students participated in the ACT or SAT
Does Not Meet Standard:

A 50 to 69 percent of students paitipated in the ACT or SAT.

Falls Far Below Standard:

A Less than 50 percent of students participated in the ACT or.SAT
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APPENDIX B:
ACADEMICFRAMEWORK
FOR ALTERNATIVE SCHOOLS
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Arizona State Board for Charter Schools
ACADEMIC FRAMEWORK
for
Alternative Schools

Indicator: Student Progress over Time (Growth)

Growth

Exceeds Standard:
A The school median SGPs are in the top 10% of statewide alternative sghools.

Meets Standard:

A The school median SGPs meet or exceed the state median of all alternative schools, but below the top 1
Does Not Meet Stadard:

A The school median SGPs are below the state median of all-alternative schools, but above the ba@ém
Falls Far Below Standard:

A The school median SGPs are in the bottom 20% of statewide alternative schools.

Growth of Lowest -Performing Stud ents

Exceeds Standard:

A At least 55 percent of students improved by at least one performance band in reading.

A At least 40 percent of students imprevedby atleast one performance band in math.
Meets Standard:

A 45 percent to 54 percent of stents improved by at least one performance band in reading.
A 30 percent to 39 percent of students improved by at least one performance band in math.
Does Not Meet Standard:

A 30 percent to 44 percent of students improved by at least one performance bangeading.
A 20 percent to 29 percent of students improved by at least one performance band in math.
Falls Far Below Standard:

A Less than 30 percent of students improved by at least one performance band in reading.
A Less than 20 percent of students impved by at least one performance band in math.
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Indicator: Student Achievement (Proficiency )

Percent Passing

Exceeds Standard:

A{OK22f Q& LINE T A Oop10% éf statdwidSaiternatNdschbof perfioknancei

Meets Standard:

A{OK22fQa LINPFAOASYyOe NriGSa YSSi 2N SEOSSR | oSN
the top 10%.

Does Not Meet Standard:

A{OK22f Qa LINE T A Orevge stateMdddiafieinatie s€hbol peréfmante but are above the
bottom 20%.

Falls Far Below Standard:

A{OKz22fQa LINRFAOASYOe NIGSa INB Ay GKS o62002Y HJ

Subgroup proficiency

Exceeds Statard:

A{OK22f Qa adz INERdzL) LINE T A_O%tdeyidessubbibufi Seforntadt®in ditgfnativi S
schools.

Meets Standard:

A{OK22f Qa &dzo 3 NP orekt of éNdeed St@swilg sDayroupdpdif@raance in alternative schools
but fall below the top 10%.

Does Not Meet Standard:

A{OK22f Qa adzo 3 NP il beltuiNsBt@Wid® suBgyo peperfdmanéedn alternative schools, but a
above the bottom 20%.

Falls Far Below Standard:

A{OK22f Q& &dzo INER dzLJ LINRtEH20% &Esyalwide Sibgio@perfotiBncehin/alteiinktige
schools.

Indicator: A-F Letter Grade State Accountability

State Accountability

Exceéds Standard:
A Schieolreeeived an AALT rating from the state accountability system.

Meets Standard:
A School received aBLT rating from the state accountability system.

Does Not Meet Standard:
A School received a-BLT ratting from the state accountability system.

FallsFar Below Standard:
A School received a{BLT or FALT rating from the state accountability system.




Indicator: Post-Secondary Readiness (for High Schools)

High School Graduation Rate

Meets Standard:

A Eaned the graduation points in the A& Alternative Letter Grade calculation.
Does Not Meet Standard:

A Did not earn the graduation points in the & Alternative Letter Grade calculation.

Academic Persistence

Exceeds Standard:

A At least 90 percent of students remained enrolled in school from the previous‘Sehoolyear.
Meets Standard:

A 70 percent to 89 percent of students remained enrolled in school from the previous school year.
Does Not Meet Standard:

A 50 percent to 69 percent of students remained enrolled in school from the previous'school year.
Falls Far Below Standard:

A Less than 50 percent of students remained enrolled in school from the previous school year.
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APPENDIXC.
ACADEMIC PERFORMANGERTERVENTIONS3!

M Eor purposes of periodic and fiyear interval reviews, thacademidramework will be applied as displayethis displayn

no way precludes the Board from making determinationaaddemic performance at other times or from assigning
AYUiSNBSyliAzyazr AyOfdzRAYy3dI ¢gKSy GKS . 2FNR YIF18a RSOAaA2ya NBf I
performance
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APPENDIXD:

Demonstration of Sufficient Progress
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Demonstration of Sufficient Progress

In its determination o K SG KSNJ I OKF NI SNJ K2f RSNJ RSY2yaidN)r G§Sa ad
academigerformance expectations, the Board will consider the detail and success of the charter

K2f RSNRA& Linknrod dradeSidperfoidante in each of theasures in the academic

framework previously not rated or identified as not meeting the Béagd SELISOGF GA2y & o 9 Q)
success may be derived from any implemented improvement'péard must be presented using

graphs tables or data charts that demonstrateith specificityjmproved academic performance based

on data generated from valid anéliable benchmark assessment sources. The Board will also consider

the charterda O K 2c@rfer@2@nd prior Overall Ratings as wadlthe change in points awarded for

individual measures within the academic framework.

The following table identifies itentbat the charter holder must include in iBemonstration of

Sufficient Propl5 & & & I OKINISNI K2f RSNDR&a FlLAfdaNB G2 RAaot
of Sufficient Progress will be considered by the Board in making its determinafioa.Board may

refuse to accept additional information.

¢ KS OKI NID8MnskaidnRfSHHIRI&Nt Progss must focus on each measure where the

OKIF NIGSNI K2t RSNI NEOSAGSR FTSoSNI LRAyGa GKEY Ay (KS
RalAy3éxr a52Sa b2G aSSa {aGFyRFNRE 2N aclffta CIFN .S
OK I NIi S NDefénhstrRtiSrNabSufficient Progss should not address all measures in the academic
framework unless the charter holder failed to meet therstard for all measures.

LT GKS OKIFNISNI K2f RSNJ a52Sa b2 aSSdié¢ 2N acrffa C
for each measure must be no longer than two (2) pages of narrative and one (1) page of graphs, tables,

or data charts thatdemondt} G S AYLINR @SYSyd Ay GKS YSIFadaNB® C2NJ S
b2d aSSié¢ 2NJaclhLftfa CIFEN).St2¢6¢ Ay YIFIGK INRBglIKI (K
OKIF NISN) K2f RSNJ a52Sa b2 aSSit¢ 2NJ acClhéerespongl NJ . St 2
must not exceed six (6) pages in length. It is incumbent upon the charter holder to respond with

information that demonstrates the school operated by the charter holder is magkiogressoward

meeting the academic performance expectations.

Measure C2NJ NrGAy3Ia 2F a52Sa b2d aSSié 2N
OKIFNIISN) K2f RSNJ KIFa 0SSy AYLX SYSyi

la. Student x a sustained improvement plan that includes evidence of increased studen

Median Growth growth through implementation of:

Percentile (SGP) 0 acurriculum that contributes to increased student growth

o0 a plan for monitoring the integration of the Arizona Academic
Standards into instruction

o a plan for monitoring and documenting increases in student growth

Math 0 a profre]zssionad:ievelopment plarthat contributed to increased studen

growt

Reading

The goals of the improvement plan may be school initiated or a requirement of a state or federally funded
program and must align with the academic framework.
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1b. Student
Median Growth

X

a sustained improvement plan that includes evidence of incréasedent
growth for students with growth in the lowest 25% through implementation

Percentile (SGP) of:
Bottom 25% 0 a curriculum that contributes to increased student growth for stude
Reading with growth percentiles in the lowest 25%
0 a plan for monitoring the integration of the Arizona Aeaic
Math Standards into instruction
o a plan for monitoring and documenting student growth for students
with growth percentiles in the lowest 25%
o aprofessional developmenglanthat contributed to increased studen
growth for students with growth percentilen the lowest 25%

x a sustained improvement plan with evidence of increasing the percentage
non-proficient students improving by at least one performance level throug
implementation of:

Improvement o a curriculum that contributes to increased student performance of
(Alternative High non-proficient students
Schools only o a plan for monitoring the integration of the Arizona Academic
Reading Standards into instruction
0 a plan for monitoring and documenting increased student
Math performance of norproficient students
0 a professional development plan that contribgti® increased student
performance of norproficient students
2a.Percent x a sustained improvement plan that includes evidence of increasing the pe
Passing of students passing the state assessment in reading and math through
Reading implementationof:
o0 a curriculum that contributes to increased student proficiency
Math o a plan for monitoring the integration of the Arizona Academic
Standards into instruction
0 a plan for monitoring and documenting student proficiency
o a professional development plahat contributes to increased studen

proficiency

2b. Composite
School
Comparison
(Traditional and
Small Schools

only)
Reading

Math

a sustained improvement plan that includes evidence of increasing the pe
of students passing the state assessment in readimtgraath as compared to
schools that serve similar populations through implementation of:

(0]

a curriculum that contributes to increased student proficiency for
students in one or more of the following categori&t:L, FRL, student
with disabilities

a plan fo monitoring the integration of the Arizona Academic
Standards into instruction

a plan for monitoring and documenting student proficiency for
students in one or more of the following categories: HRL,, students|
with disabilities

a professional developnme plan that contributes to increased studer
proficiencyfor students in one or more of the following categories:
ELLFRL, students with disabilities
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2c. Subgroup a sustained improvement plan that includes evidence of increasing the pe
Comparison of students passing the state assessment in reading and math in one or m
(2b. for of the following categories: ELERL, students with disabilitiésrough
Alternative) implementation of:
o0 a curriculum that contributes to increased student proficiency for
students in one or more of the following categories: HRL,, students|
ELL with disabilities
Reading o a plan for monitoring the integration of the Arizona Academic
Math Standards into instrction
o a plan for monitoring and documenting student proficiency for
students in one or more of the following categories: HRL,, students|
FRL with disabilities
Reading o a professional development plan that contributes to increased stud
Math proficiencyfor students inone or more of the following categories:
ELLFRL, students with disabilities
Students with
disabilites
Reading
Math
3a. AF Letter a sustained improvement plan that includes evidence of increasing studen
Grade State growth and proficiencyot discussed in a previous emure
Accountability a sustained improvement plan to meet targets as described in the appropr
System A-F Letter Grade Modeilot discussed in a previous measure
4a. High School a sustained improvement plan that provides evidence of increasing the
Graduation Rate percent d entering ninth graders who graduate from high school in four ye
(Traditional and Small Schools)
a sustained improvement plan to meet the target for graduation rate as
described in the A& Alternative Letter Grade ModéAlternative Schools)
4b. Acaemic a sustained improvement plan that provides evidence of increasing the
Persistence percent of students remaining enrolled in a public school across school ye
(Alternative only) (AlternativeElementary/HigiSchools)

EVALUATION CRITERIA for DENIRANHON OF SUFFICIENT PROGRESS
The following criteria will be used to evaluate items submitted by the charter holder to demonstrate

AdZFFAOASY(d LINPINBaa G261 NR GKS .21 NRQa | OFRSYAO LIJ
submitting responses basedld2 y (G K24S YSIF &ddz2NBS&a GKFG NBOSAOSR I ab
{GFYyRIFENRE 2N aclftta CIFENJ.St2¢ {dGF yRINREO® 91 OK OK
must document implementation of an improvement plan that demonstrates evidence of success

First, a charter holder should determine which measures will be addressed. Next, the charter holder
should review the table categories below (Curriculum, Instruction, Assessment, Professional
Development, Accountability, Increasing Graduation Ratd,Academic Persistence) and the evaluation
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criteria associated with each table category to determine what Demonstration information to include in
its response. Finally, the charter holder should prepare the Demonstration information response for
each meaure. Measures that require similar responses are grouped by table category.

CURRICULUM

Provide evidence of a sustained improvement plan that includes:

la. Implementation of a curriculum that contributes to increased student growth in math.

la. Implenentation of a curriculum that contributes to increased student growth in reading.

1b. Implementation of a curriculum that contributes to increased student growth for students with growth
percentiles in the lowest 25% in math.

1b. Implementation of a curriglum that contributes to increased student growth for students with growth
percentiles in the lowest 25% in reading.

1b. (Alt. HS) Implementation of a curriculum that contributes to increased student performance -piroficient
students in math.

1b. (Alt HS) Implementation of a curriculum that contributes to increased student performance gsnodinient
students in reading.

2a. Implementation of a curriculum that contributes to increased student proficiency in math.

2a. Implementation of a curriculuniat contributes to increased student proficiency in reading.

2b. Implementation of a curriculum that contributes to increasing student proficiency to expected performan
levels for ELL, FRL, and students with disabilities in math as compared to sinaitas.sc

2b. Implementation of a curriculum that contributes to increasing student proficiency to expected performan
levels for ELL, FRL, and students with disabilities in reading as compared to similar schools.

2c. Implementation of a curriculum that coibutes to increased student proficiency in math for students in ong
more of the following categories: ELL, FRL, students with disabilities.

2c. Implementation of a curriculum that contributes to increased student proficiency in reading for studems i
or more of the following categories: ELL, FRL, students with disabilities.

ACCEPTABLE NOT ACCEPTABLE

Exceeds

Meets

Approaches

Falls Far Below

The narrative describes a
formalized process to
create, implement,
evaluate, and revise
curriculum, incluéhg
supplemental curriculum,
aligned with Arizona
Common Core Standards,
evidenced by curriculum
alignment, curriculum
maps, pacing guides,
instructional material
adoptions, committee
work, data review teams,
with systematic and
sustainable implementation
across the school. The dat
and analysis included
supports and helps explain
the information in the
narrative.

The narrative describes a
system to create,
implement, evaluate, and
revise curriculum, including
supplemental curriculum,
aligned with Arizona
Common Core Standards,
evidenced by curriculum
alignment, curriculum
maps, pacing guides,
instructional material
adoptions, committee
work, data review teams,
and clearly defined and
measureable
implementation across the
school. The data and
analysis inelded provides
support for the narrative.

The narrative describes a
fragmented approach that
the school uses to create,
implement, evaluate, and
revise school curriculum,
aligned with Arizona
Common Core Standards,
and may be evidenced by
curriculum alignnent,
curriculum maps, pacing
guides, instructional
material adoptions,
committee work, and data
review teams. The
approach lacks
cohesiveness or alignmen
with other school
improvement efforts. The
data and/or analysis
included provide limited
support fa the narrative.

The narrative does not
describe or describes
disjointed efforts to
develop or address
school curriculum
aligned with Arizona
Common Core
Standards. No or little
data is provided to
demonstrate efforts to
improve student
achievement.
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INSTRUCTION

Provide evidence of a sustained improvement plan that includes:

la. Implementation of a plan for monitoring the integration of the Arizona Standards into instruction in math.
la. Implementation of a plan for monitoring the integratiohthe Arizona Standards into instruction in reading.
1b. Implementation of a plan for monitoring the integration of the Arizona Standards into instruction in math.
1b. Implementation of a plan for monitoring the integration of the Arizona Standards mstouiction in reading.
1b. (Alt. HS) Implementation of a plan for monitoring the integration of the Arizona Standards into instruction

math.

1b. (Alt. HS) Implementation of a plan for monitoring the integration of the Arizona Standards into instinction

reading.

2a. Implementation of a plan for monitoring the integration of the Arizona Standards into instruction in math.
2a. Implementation of a plan for monitoring the integration of the Arizona Standards into instruction in readin
2b. Implementatiorof a plan for monitoring the integration of the Arizona Standards into instruction in math.
2b. Implementation of a plan for monitoring the integration of the Arizona Standards into instruction in readin
2c. Implementation of a plan for monitoring thetégration of the Arizona Standards into instruction in math.
2c. Implementation of a plan for monitoring the integration of the Arizona Standards into instruction in readin

ACCEPTABLE

NOT ACCEPTABLE

Exceeds

Meets

Approaches

Falls Far Below

The narraive describes a
comprehensive system to
monitor the integration of
Arizona Standards into
instruction and evaluate the
instructional practices of the
teachers evidenced by lesson
plan reviews, formal teacher
evaluations, informal
classroom observations,
standard checklists, data
review teams, and standard
based assessments. The
system provides for
continuous data analysis and
feedback. The data and
analysis included supports an
helps explain the information
in the narrative.

The narrative describes a
system to monitor the
integration of Arizona
Standards into instruction
and evaluate the
instructional practices of the
teachers evidenced by lesso
plan reviews, formal teacher
evaluations, informal
classroom observations,
standards checklists, data
reviewteams, and standards
based assessments. The
system provides for some
analysis and feedback to
further develop the system.
The data and analysis
included provides support fo
the narrative.

The narrative describes
an approach to monitor
the integration d Arizona
Standards into instruction
and evaluate the
instructional practices of
the teachers which may
include several of the
following: lesson plan
reviews, formal teacher
evaluations, informal
classroom observations,
standards checklists, dat
reviewteams, and
standardsbased
assessments. The data
and/or analysis provide
limited support for the
narrative.

The narrative does
not describe or
describes the
beginning stages of
monitoring and
evaluating standards
and instructional
practices. There is
minimal or no
evidence of lesson
plan reviews, formal
teacher evaluations,
informal classroom
observations,
standards checklists,
data review teams,
and standardsased
assessments. No or
little data is provided
to demonstrate
efforts to improve
student
achievement.
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ASSESSMENT

Provide evidence of a sustained improvement plan that includes:

la. Implementation of a plan for monitoring and documenting increases in student growth in math.

la. Implementation of a plan for monitoring and documentingr@ases in student growth in reading.

1b. Implementation of a plan for monitoring and documenting student growth in for students with growth
percentiles in the lowest 25% in math.

1b. Implementation of a plan for monitoring and documenting student growtfor students with growth
percentiles in the lowest 25% in reading.

1b. (ALT HS) Implementation of a plan for monitoring and documenting increased student performance of n
proficient students in math.

1b. (ALT HS) Implementation of a plan for monitoand documenting increased student performance of nhion
proficient students in reading.

2a. Implementation of a plan for monitoring and documenting student proficiency in math.

2a. Implementation of a plan for monitoring and documenting student proficiemegading.

2b. Implementation of a plan for monitoring and documenting student proficiency in comparison to expected
performance levels in math for students in one or more of the following categories: ELL, FRL, students with
disabilities.

2b. Implementatio of a plan for monitoring and documenting student proficiency in comparison to expected
performance levels in reading for students in one or more of the following categories: ELL, FRL, students w
disabilities.

2c. Implementation of a plan for monitoignand documenting student proficiency in math for students in one o
more of the following categories: ELL, FRL, students with disabilities.
2c. Implementation of a plan for monitoring and documenting student proficiency in reading for students in g
more of the following categories: ELL, FRL, students with disabilities.

ACCEPTABLE NOT ACCEPTABLE

Exceeds Meets Approaches Falls Far Below
The narrative describes a The narrative describes a The narrative describes | The school has not
comprehensive assessment| comprehensive an assessment approach| developed or is at the
system based on clearly assessment system base| that is not comprehensivg beginning stages of
defined performance on clearly defined nor aligned with the developing a
measures aligned witthe performance measures | curriculum and comprehensive
curriculum and instructional | aligned with the instructional pectices. assessment system
methodology. The system | curriculum and Little data is collected based on clearly defined
demonstrates a formalized | instructional from formative and performance measures
process to assess student | methodology and summative assessments, and is not collecting datg
performance on expectationg includes data collection | common/benchmark to monitor student
for student learning; to from multiple assessments, and data | growth. No or little data
conduct a systematic analys| assessments, such as review teams and/or datg is included to
of instructional effectiveness| formative and summative| is not used to make demonstate efforts to
to adjust curriculum and assessments, instructional decisions. | improve student
instruction systematically in | common/benchmark The data and/or analysis| achievement.
response to data from assessments, and data | included provide limited
multiple assessments, such | review teams. The data | support for the narative.
as formative and summative| and analysis included
assessments, provides support for the
common/benchmark narrative.
assessments, and data
review teams. The data and
analysis included supports
and helps explain the
information in the narratie.
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PROFESSIONAL DEVELOPMENT

Provide evidence of a sustained improvement plan that includes:

la. Implementation of a professional development plan that contributed to increased student growth in math
la. Impementation of a professional development plan that contributed to increased student growth in readi
1b. Implementation of a professional development plan that contributed to increased student growth in math
students with growth percentiles in thewest 25%.

1b. Implementation of a professional development plan that contributed to increased student growth in read
for students with growth percentiles in the lowest 25%.

1b. Implementation of a plan for monitoring and documenting student growttoirsfudents with growth
percentiles in the lowest 25% in reading.

1b. (ALT HS) Implementation of a professional development plan that contributes to increased student
performance of norproficient students in math.

1b. (ALT HS) Implementation of a professil development plan that contributes to increased student
performance of norproficient students in reading.

2a. Implementation of a professional development plan that contributes to increased student proficiency in
2a. Implementation of a professial development plan that contributes to increased student proficiency in
reading.

2b. Implementation of a professional development plan that contributes to increased student proficiency in
comparison to expected performance levels in math for studentsmor more of the following categories: ELL,
FRL, students with disabilities.

2b. Implementation of a professional development plan that contributes to increased student proficiency in
comparison to expected performance levels in reading for studermséor more of the following categories: EL
FRL, students with disabilities.

2c. Implementation of a professional development that contributes to increased student proficiency in math
students in one or more of the following categories: ELL, FRIergsiwith disabilities.

2c. Implementation of a professional development plan that contributes to increased student proficiency in
reading for students in one or more of the following categories: ELL, FRL, students with disabilities.

ACCEPTABLE | NOT ACCHRBLE

Exceeds Meets Approaches Falls Far Below
The narrative describes The narrative describes a | The narrative describes | The school has not
implementation of a comprehensive an approach to devdoped or is at the
comprehensive and clearly | professional development| professional beginning stage of
defined professional plan that is aligned with development that is not | developing a
development plan focused | teacher learning needs. comprehensive nor professional
on improving student The plan includes follow | aligned with the development plan baseg
achievement. The plan is up and monitoring curriculum and on identified teacher
aligned with identified strategies. The plan instructional practices. | learning needs.
student learning targt areas | focuses on areas of high | The professional Professional
(math/reading) and is based| importance and supports | development described | development is usually
on teacher learning needs. | high quality lacks a process for external and determined
The plan reflects research | implementation. The data | implementing new without regard to an
and best practices in and analysis included procedures and overall school plan. No
professional learning. provides support for the | processes at the school,| or little data is included
Professional development is| narrative. The data and/or analysig to demonstrate efforts
planned, aligned, and leads included provide limited | to improve student
to improved instructional support for the achievement.
effectiveness. The data and narrative.
analysisncluded supports
and helps explain the
information in the narrative.
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ACCOUNTABILITY

Provide evidence of a sustained improvement plan that includes:

3a. Increasing student growth and proficiency. If not discussed in a previous measure, refer to the criteria f
Curriculum, Instruction, Assessment, and Professional Development listed above.

3a. Meeting targets as described in the appropriatE Retter Grade Model. If not discussed in a previous
measure, refer to the criteria for Curriculum, Instruction, Assasnt, and Professional Development listed aboy

ACCEPTABLE

NOT ACCEPTABLE

Exceeds

Meets

Approaches

Falls Far Below

Refer to this section in
criteria for Curriculum,
Instruction, Assessment,
and Professional
Development listed above.

Refer to this sedbn in
criteria for Curriculum,
Instruction, Assessment,
and Professional
Development listed above.

Refer to this section

in

criteria for Curriculum,
Instruction, Assessment,

and Professional
Development listed
above.

Refer to this section in
criteria forCurriculum,
Instruction, Assessment,
and Professional
Development listed
above.

INCREASING GRADUATION RATE

Provide evidence of a sustained improvement plan that includes:

4a. Increasing the percent of entering ninth graders who graduate from high kichfour years(Traditional and

Small Schools)

4a. Meeting the target for graduation rate as described in tHe Alternative Letter Grade ModéRAlternative

Schools)

ACCEPTABLE

NOT ACCEPTABLE

Exceeds

Meets

Approaches

Falls Far Below

The narrative dscribes a
comprehensive approach
to ensuring students
graduate on time and
includes an Education and
Career Action Plan (ECAP
in place for all students in
grades 912. The school
monitors, reviews and
updates ECAPs with
increased frequency as

& 0 dzR S ghiess wArdN|
graduation. The narrative
describes multiple support;
the school has provided
students for career and
college readiness. The
school has a process for
tracking graduates and cat
provide data on placement
of those graduates. Data
also inclues graphic
representation of PSAT,

ACT, SAT results.

The narrative describes a
sequential process for
implementing an Educatior|
and Career Action Plan
(ECAP) for all students in
grades 912. Each ECAP
includes information with
the following attributes:
academic goal, career goal
postsecondary plans, and
documentation for
extracurricular activities.
The school monitors,
reviews and updates ECAF
at least annually and those
actions can be verified by
appropriate school
personnel. Data includes
0 KS &sEGEeAsPzdlefda

The narrative describes

limited efforts on the

part of the school efforts

to implement an

Education and Career

Action Plan (ECAP)

and

cannot document that
each student in grades-9
12 has a plan or that the
plan is reviewed on a
regular bas. The school

has completed an

implementation action

plan but no
documentation was

provided that supports
the ECAP program itself
actively implemented.

The data includes

documentation of the

a0K22f Qa

3 NJ

The narrative fails to
documentany effort in
place to ensure students
graduate on time. The
school does not have an
implementation action
plan for an Education an
Career Action Plan (ECA
program. No data or
inappropriate data was
provided to demonstrate
iKS ao0Kz22ftQ
enaure students graduate
on time.
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ACADEMIC PERSISTENCE

Provide evidence of a sustained improvement plan that includes:

4b. Increasing the percent of students remaining enrolled in a public school across schodAtearsative

Elementary/High Scluds)

ACCEPTABLE

NOT ACCEPTABLE

Exceeds

Meets

Approaches

Falls Far Below

The narrative describes a
comprehensive approach
to ensuring students are
motivated and engaged in
school. The approach
includes a process for
measuring levels of
engagement acrasthe
school and addressing
those aspects of the schog
where students are not
engaged. The school uses
research based strategies
for increasing student
engagement. Data include
documentation of
measuring student
engagement, including
academic persistare data
that the school collects anc

analyzes.

The narrative describes a
sequential process for
keeping students motivate
and engaged. Multiple
activities are described but
only a few demonstrate
aspects of a comprehensiv,
approach to increasing
student engagement.
There is some evidence
that the school is becoming
more methodical in
determining how to engage
students and keep them
enrolled at the school.
Data includes evidence of
GKS aoOKz22f Qa
keeping students enrolled
at the school for an
extended period of time.

The narrative describes
limited efforts on the
part of the school to
engage students in
school. The school
informally surveys
students to determine
levels of engagement.
Data includes evidence
of efforts made by the
school to leep students
enrolled.

The narrative fails to

document any effort on

the part of the school

to

engage students in the

educational process.

The

school does not have any

way of measuring
student engagement.

The school has made

several attempts to keep
students at the school by,
sponsoring out of school

activities. No data or

inappropriate data was
provided to demonstrate

iKS aoKz2f¢
ensure students stay
school.

Q
in
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APPENDIXE:
Methodology

To be included at a later date
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